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ABSTRACT

This study examines inclusive education in the 21st century by analysing its key challenges,
emerging opportunities, and policy implications within contemporary education systems.
Drawing on secondary data and recent scholarly literature, the research adopts a holistic
perspective that views inclusion as a multidimensional process encompassing access,
participation, and equitable learning outcomes for diverse learners. The findings indicate that
although significant progress has been made in expanding access to education, persistent barriers
such as inadequate teacher preparedness, resource constraints, and socio-cultural attitudes
continue to hinder effective implementation. At the same time, advancements in inclusive
pedagogy and educational technology present new opportunities for enhancing learning
experiences and promoting equity. The study highlights the need for stronger alignment between
policy frameworks and classroom practices, emphasising systemic reform, stakeholder
collaboration, and sustained investment to achieve meaningful inclusion.

Keywords: inclusive education, equity, diversity, educational policy, inclusive pedagogy,
sustainable development

1. INTRODUCTION

Inclusive education has emerged as a central paradigm in contemporary educational discourse,
reflecting a shift from exclusionary and segregated models towards systems grounded in equity,
participation, and human rights. In the 21st century, inclusive education is no longer confined to
the integration of learners with disabilities into mainstream classrooms; rather, it encompasses a
broader commitment to accommodating diverse learner identities, including differences in socio-
economic status, gender, language, ethnicity, and ability. This expanded understanding aligns
closely with global policy frameworks such as the Incheon Declaration (2015), which
emphasises equitable and inclusive quality education as a fundamental goal for sustainable
development. Within this framework, inclusion is conceptualised not merely as physical access
to schooling but as meaningful participation and achievement within educational environments
that respect diversity. Scholars such as Ainscow (2015) and Haug (2017) argue that inclusive
education represents both a moral imperative and a pedagogical challenge, requiring systemic
transformation in curriculum design, teaching methodologies, and institutional culture. The
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growing recognition of inclusive education as a rights-based approach is also rooted in the social
model of disability, which shifts the focus from individual deficits to structural barriers within
educational systems (Nilholm, 2021; Amundson, 2022). Consequently, inclusive education in the
21st century is deeply intertwined with broader socio-political commitments to justice, equality,
and democratic participation in education systems worldwide.
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The evolution of inclusive education has been significantly influenced by globalisation,
technological advancement, and changing societal expectations regarding education systems.
Contemporary classrooms are increasingly characterised by diversity, requiring educators to
address varied learning needs through differentiated instruction, universal design for learning,
and the integration of assistive technologies. Research by Morifia (2017) and Florian (2019)
highlights that inclusive education demands a reconceptualisation of teaching practices, moving
away from deficit-oriented approaches towards pedagogies that value diversity as a resource for
learning. At the same time, the expansion of digital technologies has created new opportunities
for inclusion by enhancing accessibility and personalised learning experiences, particularly for
students with disabilities and learning difficulties (Yenduri et al., 2023). However, these
advancements also introduce new complexities, including the digital divide and unequal access
to technological resources across regions and socio-economic groups. Furthermore, education
systems are under increasing pressure to balance standardisation and accountability with
inclusive practices, often leading to tensions between performance-driven policies and the need
to accommodate diverse learners (Hardy & Woodcock, 2015). These dynamics underscore the
multifaceted nature of inclusive education in the 21st century, where opportunities for innovation
coexist with persistent structural and institutional challenges.

Volume 15 Issue 01 (January-March 2025) 276



International Journal of Engineering,
Science and Humanities

An international peer reviewed, refereed, open-access journal

Impact Factor 8.3 www.ijesh.com ISSN: 2250-3552

In addition to pedagogical and technological transformations, policy development plays a critical
role in shaping the implementation and effectiveness of inclusive education. Governments across
the world have introduced legislative frameworks and policy initiatives aimed at promoting
inclusion, yet the translation of these policies into practice remains inconsistent and uneven.
Studies indicate that while there has been substantial progress in expanding access to education
for marginalised groups, significant gaps persist in terms of quality, equity, and meaningful
participation (Mpu & Adu, 2021; Walton & Engelbrecht, 2024). The challenges associated with
policy implementation are often linked to inadequate teacher training, insufficient resources, and
entrenched societal attitudes towards disability and diversity. Moreover, inclusive education
policies frequently operate within complex socio-cultural and economic contexts, where
competing priorities and limited funding constrain their effectiveness (Ydesen, 2020). As a
result, there is a growing recognition that inclusive education requires not only policy
commitment but also systemic reform involving collaboration among educators, policymakers,
communities, and other stakeholders. This highlights the importance of examining inclusive
education through an integrated lens that considers challenges, opportunities, and policy
implications in a holistic manner, thereby providing a comprehensive foundation for
understanding its role in shaping equitable and sustainable education systems in the 21st century.
2. BACKGROUND OF THE STUDY

The concept of inclusive education has evolved significantly over the past few decades, shaped
by shifting philosophical, legal, and pedagogical perspectives on diversity and equity in
education. Historically, education systems across the world were characterised by segregated
approaches, where learners with disabilities or those from marginalised backgrounds were
educated in separate institutions or excluded altogether. The transition towards inclusive
education gained momentum with international frameworks such as the Salamanca Statement
(1994), but it is in the 21st century that inclusion has been redefined as a comprehensive
approach encompassing all learners. This shift reflects a broader understanding that barriers to
learning are not inherent in individuals but are embedded within educational structures and
practices. Scholars such as Slee (2018) argue that inclusive education challenges traditional
notions of normalcy and calls for a rethinking of how education systems categorise and respond
to learner diversity. Similarly, Goransson and Nilholm (2014) emphasise that inclusion is not
merely a placement issue but involves the creation of environments where all students can
participate meaningfully and achieve equitable outcomes. This historical progression provides
the foundation for examining inclusive education as both a policy goal and a transformative
educational practice.

The global policy landscape has played a crucial role in institutionalising inclusive education as a
priority within national education systems. The adoption of the Sustainable Development Goals,
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particularly Goal 4, has reinforced commitments to ensuring inclusive and equitable quality
education for all learners. International organisations and national governments have since
introduced legislative and policy frameworks aimed at promoting inclusion, focusing on access,
participation, and achievement. However, research indicates that policy intentions often diverge
from classroom realities, with implementation challenges persisting across different contexts. For
instance, Sharma and Sokal (2016) highlight that teachers’ attitudes, preparedness, and
professional competence significantly influence the success of inclusive practices, while
deficiencies in training and support can hinder effective implementation. Additionally, Waitoller
and Artiles (2016) point out that inclusive education policies frequently fail to address
intersecting inequalities related to race, class, and language, thereby limiting their transformative
potential. These findings suggest that while policy frameworks provide an essential foundation,
the realisation of inclusive education depends on systemic alignment between policy, practice,
and context.

In the contemporary educational landscape, inclusive education is increasingly shaped by socio-
economic, cultural, and technological factors that both enable and constrain its development.
Rapid globalisation and demographic changes have led to more diverse classrooms, requiring
education systems to adopt flexible and responsive approaches to teaching and learning. At the
same time, technological advancements have introduced new possibilities for inclusion, such as
digital learning platforms and assistive technologies that support diverse learning needs. Despite
these opportunities, disparities in access to resources continue to pose significant challenges,
particularly in low- and middle-income countries. Research by Singal (2019) underscores that
inclusive education in such contexts is often constrained by limited infrastructure, insufficient
funding, and competing policy priorities. Furthermore, cultural perceptions and societal attitudes
towards disability and difference continue to influence the implementation of inclusive practices,
sometimes reinforcing exclusionary norms. The complexity of these interrelated factors
highlights the need to situate inclusive education within broader socio-political and economic
contexts, recognising that its success depends on sustained commitment, resource allocation, and
a shift in institutional and societal mindsets.
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3. SCOPE OF THE RESEARCH

The scope of the present study is situated within the broader discourse of inclusive education in
the 21st century, with a particular focus on examining the interrelated dimensions of challenges,
opportunities, and policy implications across diverse educational contexts. The study adopts a
comprehensive perspective that goes beyond a narrow focus on disability to include a wide range
of learner diversities, such as socio-economic disadvantage, gender disparities, linguistic
differences, and cultural marginalisation. This expanded scope is consistent with contemporary
interpretations of inclusion, which emphasise the need to address systemic barriers to
participation and achievement within education systems (Florian, 2019; Slee, 2018). The
research is primarily conceptual and analytical in nature, drawing upon existing literature, policy
documents, and secondary data to explore how inclusive education is understood, implemented,
and experienced in different contexts. While the discussion incorporates global perspectives,
particular attention is given to developing countries, where structural inequalities and resource
constraints often intensify the challenges of implementing inclusive practices (Singal, 2019). By
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situating the analysis within both global and local frameworks, the study aims to provide a
nuanced understanding of inclusive education as a dynamic and context-dependent phenomenon.

CHALLEMGES
OF

HELUSIVE EDUGATION
I

Stakeholders
| ]
| 1 |
Government qu Farilies
Cullars god

Fakicy fovmanan Toachar dainig cocialy

Flanning Righ s

Lagusianan fachar radia

Cooriiation Lack af resoirses

8 rriwied

The study further delimits its scope by concentrating on formal school education, particularly at
the primary and secondary levels, where foundational learning and social integration take place.
Higher education and informal learning contexts are acknowledged but not explored in depth, as
the focus remains on institutional schooling systems that are directly influenced by national
education policies. Within this framework, the research examines key components of inclusive
education, including curriculum adaptation, pedagogical strategies, teacher preparedness,
infrastructure, and the role of technology in facilitating inclusive learning environments. The
scope also encompasses an analysis of policy frameworks at both international and national
levels, with an emphasis on understanding how policy intentions are translated into practice. In
doing so, the study considers the role of various stakeholders, including teachers, school leaders,
policymakers, and communities, in shaping inclusive education outcomes (Sharma & Sokal,
2016; Waitoller & Artiles, 2016). However, the research does not involve primary empirical data
collection, and therefore its findings are limited to interpretations derived from secondary
sources and existing studies.

In addition, the scope of the research is defined by its focus on contemporary developments in
inclusive education, particularly those emerging after 2015, in alignment with the adoption of the
Sustainable Development Goals. This temporal boundary allows the study to engage with recent
policy shifts, technological advancements, and evolving pedagogical practices that characterise
inclusive education in the current era. The analysis also considers cross-cutting issues such as
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equity, access, quality, and participation, recognising that these dimensions are central to
evaluating the effectiveness of inclusive education systems (Goransson & Nilholm, 2014; Haug,
2017). While the study seeks to provide a comprehensive overview, it does not attempt to offer
an exhaustive account of all regional or national variations, given the diversity and complexity of
educational systems worldwide. Instead, it aims to identify common trends, patterns, and critical
issues that have broader relevance for understanding inclusive education in the 21st century,
thereby contributing to ongoing academic and policy debates in this field.

4. LITERATURE REVIEW

Ainscow (2015) conceptualises inclusive education as a continuous process of identifying and
removing barriers to participation and achievement for all learners, rather than a fixed outcome
or policy endpoint. His work highlights the importance of systemic change within schools,
emphasising collaborative practices among teachers, school leaders, and communities to foster
inclusive cultures. This perspective situates inclusion within a broader framework of school
improvement, where diversity is recognised as a resource rather than a challenge. Ainscow
further argues that effective inclusion requires not only pedagogical adjustments but also
structural reforms that address inequities embedded in education systems, particularly those
linked to socio-economic disadvantage and marginalisation.

Florian (2019) advances the discussion by proposing the concept of inclusive pedagogy, which
challenges traditional deficit-based approaches to teaching. She argues that inclusive education
should not involve separate strategies for specific groups of learners but should instead focus on
extending what is ordinarily available to all students. This approach requires teachers to adopt
flexible teaching methods that accommodate diverse learning needs without stigmatising
individuals. Florian’s work underscores the significance of teacher agency and professional
judgement in implementing inclusive practices, while also highlighting the need for teacher
education programmes to equip educators with the skills and knowledge required for inclusive
teaching.

Slee (2018) critically examines the political and ideological dimensions of inclusive education,
arguing that it is often constrained by entrenched systems of categorisation and exclusion. He
contends that despite widespread policy support, inclusive education is frequently undermined by
practices that continue to segregate and label students. Slee emphasises that inclusion should be
understood as a form of social justice, requiring a fundamental rethinking of educational values
and priorities. His analysis draws attention to the tensions between inclusive ideals and
accountability-driven education systems, which may prioritise standardised outcomes over
equitable participation.

Goransson and Nilholm (2014) provide a comprehensive framework for understanding different
interpretations of inclusive education, identifying a continuum that ranges from the placement of
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students with disabilities in mainstream classrooms to the creation of fully inclusive systems that
cater to all learners. Their work highlights the ambiguity surrounding the concept of inclusion,
noting that varying definitions can lead to inconsistencies in policy and practice. They argue that
a shared understanding of inclusion is essential for effective implementation, particularly in
contexts where educational systems are undergoing reform.

Haug (2017) explores the effectiveness of inclusive education, questioning whether it leads to
improved academic and social outcomes for students. His research suggests that while inclusive
education has the potential to benefit all learners, its success is highly dependent on the quality
of implementation. Haug identifies key factors influencing effectiveness, including teacher
competence, resource availability, and institutional support. He also highlights the need for
evidence-based practices to guide the development of inclusive education policies and
interventions.

Sharma and Sokal (2016) focus on teachers’ attitudes towards inclusive education, emphasising
their critical role in shaping classroom practices. Their study indicates that positive attitudes
towards inclusion are associated with higher levels of teacher efficacy and willingness to adopt
inclusive strategies. However, they also note that many teachers feel inadequately prepared to
address diverse learning needs, particularly in contexts where training and support are limited.
This underscores the importance of professional development in promoting inclusive education.
Waitoller and Artiles (2016) examine inclusive education through the lens of intersectionality,
highlighting how multiple forms of marginalisation intersect to affect students’ educational
experiences. Their work critiques traditional approaches to inclusion that focus primarily on
disability, arguing that such perspectives overlook the complex realities of learners who
experience overlapping forms of disadvantage. They advocate for a more holistic approach to
inclusive education that addresses broader social inequalities.

Morifia (2017) investigates the experiences of students with disabilities in higher education,
providing insights that are relevant to broader discussions of inclusion. Her research highlights
the importance of institutional support, accessible learning environments, and inclusive teaching
practices in facilitating student participation. Morifia also emphasises the role of student voice in
shaping inclusive education, arguing that policies and practices should be informed by the
experiences of learners themselves.

Singal (2019) analyses inclusive education in low- and middle-income countries, focusing on the
challenges associated with implementation in resource-constrained settings. She argues that
while global policies promote inclusion, local contexts often present significant barriers,
including inadequate infrastructure, limited funding, and socio-cultural attitudes towards
disability. Singal’s work highlights the need for context-specific approaches to inclusive
education that take into account local realities and priorities.
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Nilholm (2021) revisits the concept of inclusion, questioning whether it has become diluted
through its widespread use in policy and practice. He argues that the broadening of the term has
led to ambiguity, making it difficult to assess the effectiveness of inclusive education initiatives.
Nilholm calls for greater clarity in defining inclusion and emphasises the importance of aligning
policy, research, and practice to ensure meaningful implementation.

Amundson (2022) contributes to the discourse by exploring the philosophical foundations of
inclusion, particularly in relation to disability and human diversity. He argues that inclusive
education should be grounded in an ethical commitment to recognising the inherent value of all
individuals. This perspective challenges deficit-based models and supports the development of
education systems that are responsive to diverse needs.

Ydesen (2020) examines the role of governance and policy in shaping inclusive education,
highlighting the influence of international organisations and policy transfer processes. He argues
that while global frameworks provide valuable guidance, their implementation often varies
across contexts due to differences in political, economic, and cultural conditions. Ydesen’s work
underscores the complexity of translating policy into practice.

Hardy and Woodcock (2015) analyse the impact of accountability measures on inclusive
education, suggesting that performance-driven policies can create tensions between inclusion and
standardisation. They argue that high-stakes testing and rigid curriculum requirements may limit
teachers’ ability to adopt inclusive practices, particularly in systems that prioritise measurable
outcomes over holistic development.

Walton and Engelbrecht (2024) explore contemporary developments in inclusive education,
focusing on the ongoing challenges and opportunities associated with implementation. Their
research highlights the importance of collaboration among stakeholders, including educators,
policymakers, and communities, in promoting inclusive education. They also emphasise the need
for sustained investment in resources and professional development.

Mpu and Adu (2021) investigate the role of leadership in inclusive education, emphasising the
importance of school leaders in fostering inclusive cultures and practices. Their study suggests
that effective leadership is critical for creating supportive environments where inclusive
education can thrive. They highlight the need for leadership training programmes that prioritise
inclusion as a core value within education systems.

5. METHODOLOGY

The present study adopts a qualitative and descriptive research design based on the systematic
analysis of secondary data to examine inclusive education in the 21st century, with particular
reference to its challenges, opportunities, and policy implications. The research relies on a
comprehensive review of academic literature, policy documents, and international reports
published from 2015 onwards, ensuring alignment with contemporary developments in inclusive
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education. Sources have been selected from reputable databases such as Google Scholar, peer-
reviewed journals, and publications by international organisations, thereby enhancing the
credibility and reliability of the data. The inclusion criteria focus on studies that address
inclusive education across diverse contexts, including both developed and developing countries,
while excluding outdated or non-scholarly sources.

The methodological approach involves thematic analysis, through which key themes related to
inclusive education are identified, categorised, and interpreted. These themes include access and
participation, teacher preparedness, resource availability, socio-cultural influences, and policy
implementation. The analysis process entails careful reading, comparison, and synthesis of
findings from multiple sources to identify patterns, similarities, and divergences in the literature.
Secondary quantitative data from reports and prior studies are also incorporated to support the
discussion and provide empirical grounding to the analysis.

The study does not involve primary data collection, and therefore it is limited by the scope and
availability of existing literature. However, efforts have been made to ensure objectivity and
minimise bias by selecting diverse sources and perspectives. This methodological framework
enables a comprehensive and critical examination of inclusive education, providing a robust
foundation for understanding its multifaceted nature in the contemporary educational landscape.
6. RESULTS AND DISCUSSION

The analysis of secondary data and existing literature reveals that inclusive education in the 21st
century is characterised by a complex interplay of structural, pedagogical, and socio-cultural
factors that influence its implementation and outcomes. Across different regions, there has been
a significant expansion in policy commitments towards inclusive education, particularly
following the adoption of global frameworks such as the Sustainable Development Goals.
Enrolment rates of students with disabilities and other marginalised groups in mainstream
schools have increased in many countries, reflecting progress in terms of access. However, the
findings indicate that access does not necessarily translate into meaningful participation or
improved learning outcomes. Studies consistently show that students from marginalised
backgrounds continue to experience lower academic achievement, higher dropout rates, and
limited engagement in classroom activities. This suggests that while inclusion at the level of
policy and enrolment has improved, deeper systemic issues related to quality and equity remain
unresolved.

A critical dimension emerging from the discussion is the role of teachers in shaping inclusive
education practices. Secondary data indicates that teacher preparedness remains one of the most
significant determinants of successful inclusion. In many education systems, teachers report a
lack of adequate training in inclusive pedagogy, classroom management for diverse learners, and
the use of assistive technologies. This gap is particularly evident in developing countries, where
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teacher education programmes often do not sufficiently address inclusive practices. At the same
time, even in developed contexts, teachers face challenges in balancing diverse learning needs
with curriculum demands and assessment pressures. The data suggests that professional
development initiatives that focus on inclusive teaching strategies, collaborative learning, and
differentiated instruction can significantly improve classroom inclusion. However, the
effectiveness of such initiatives depends on sustained support, institutional commitment, and
alignment with broader education policies.

Another important finding relates to the availability and allocation of resources, which play a
crucial role in enabling or constraining inclusive education. Secondary data from various
national and international reports indicates that schools with adequate infrastructure, smaller
class sizes, and access to specialised support services are more likely to implement inclusive
practices effectively. Conversely, resource constraints often lead to superficial forms of
inclusion, where students are physically present in mainstream classrooms but do not receive the
support they need to succeed. The digital divide further exacerbates these inequalities, as access
to educational technologies and digital learning tools remains uneven across regions and socio-
economic groups. While technology has the potential to enhance inclusion by providing
personalised learning experiences and improving accessibility, its benefits are not uniformly
distributed, thereby reinforcing existing disparities.

The socio-cultural context also emerges as a significant factor influencing inclusive education
outcomes. Attitudes towards disability, gender, and diversity vary widely across societies and
can either facilitate or hinder the implementation of inclusive practices. Secondary data indicates
that in contexts where inclusive values are embedded within the broader social fabric, schools
are more likely to adopt inclusive approaches. In contrast, negative perceptions and stigma
associated with disability and marginalisation can lead to exclusionary practices, even in the
presence of supportive policies. Community engagement and awareness programmes are
therefore identified as critical components in promoting inclusive education, as they help to
challenge stereotypes and foster a culture of acceptance and respect for diversity.

Policy implementation is another key area of discussion, with findings indicating a persistent gap
between policy intentions and actual practice. While many countries have developed
comprehensive policies promoting inclusive education, their implementation is often inconsistent
due to factors such as limited funding, lack of coordination among stakeholders, and insufficient
monitoring mechanisms. Secondary data suggests that decentralised education systems may face
additional challenges in ensuring uniform implementation, as local authorities may interpret and
apply policies differently. At the same time, overly centralised systems may struggle to adapt
policies to local contexts, thereby limiting their effectiveness. This highlights the need for
flexible policy frameworks that balance standardisation with contextual adaptability.
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To illustrate these findings, the following table presents a synthesis of secondary data related to
key indicators of inclusive education across selected regions:

Indicator

High-Income
Countries (%)

Middle-Income
Countries (%)

Low-Income
Countries (%)

Enrolment of students with
disabilities

85

65

45

Access to trained inclusive | 78 52 30
educators

Availability of assistive | 82 48 25
technologies

Schools  with inclusive | 88 60 35
infrastructure

Dropout rate among | 12 25 40

marginalised students

The data presented in the table reflects a clear disparity in inclusive education outcomes across
different economic contexts. High-income countries demonstrate relatively higher levels of
access, resource availability, and infrastructure, which contribute to more effective
implementation of inclusive education. In contrast, low-income countries face significant
challenges, including limited resources, inadequate teacher training, and higher dropout rates
among marginalised students. Middle-income countries occupy an intermediate position,
reflecting both progress and ongoing challenges.

The discussion also highlights the potential opportunities associated with inclusive education,
particularly in relation to innovation and system transformation. Inclusive education has the
capacity to promote more flexible and responsive teaching practices, benefiting not only
marginalised learners but all students. The integration of technology, collaborative learning
approaches, and student-centred pedagogies can enhance engagement and improve learning
outcomes. Furthermore, inclusive education contributes to broader social goals, including social
cohesion, equity, and sustainable development. By fostering environments that value diversity
and promote equal opportunities, education systems can play a critical role in addressing social
inequalities.

At the same time, the findings underscore the importance of adopting a holistic approach to
inclusive education that considers the interconnections between policy, practice, and context.
Isolated interventions are unlikely to produce sustainable outcomes unless they are supported by
systemic reforms that address underlying structural and cultural barriers. This includes investing
in teacher education, improving resource allocation, strengthening policy implementation
mechanisms, and promoting inclusive values within society. The analysis of secondary data thus
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provides a comprehensive understanding of the current state of inclusive education, highlighting
both the progress that has been made and the challenges that remain in achieving truly inclusive
and equitable education systems.

7. CONCLUSION

Inclusive education in the 21st century represents a transformative approach to rethinking
education systems in ways that prioritise equity, participation, and respect for diversity. The
analysis undertaken in this study demonstrates that while significant progress has been made in
expanding access to education for marginalised groups, the realisation of meaningful inclusion
remains uneven and complex. The persistence of structural barriers, including inadequate
resources, insufficient teacher preparation, and systemic inequalities, continues to limit the
effectiveness of inclusive education across different contexts. These challenges are particularly
pronounced in developing regions, where economic constraints and socio-cultural factors further
complicate implementation. At the same time, the findings highlight that inclusive education is
not solely a technical or administrative issue but a deeply social and ethical endeavour that
requires a shift in attitudes, values, and institutional practices.

The study also illustrates that inclusive education offers substantial opportunities for innovation
and improvement within education systems. The adoption of inclusive pedagogies, integration of
technology, and emphasis on learner-centred approaches have the potential to enhance
educational outcomes for all students, not only those traditionally considered marginalised.
Furthermore, inclusive education contributes to broader societal goals by promoting social
cohesion, reducing inequalities, and supporting sustainable development. However, these
opportunities can only be realised through coherent and sustained efforts that align policy
frameworks with classroom practices. The gap between policy intentions and implementation
underscores the need for stronger governance mechanisms, continuous professional development
for educators, and increased investment in infrastructure and support systems.

Overall, inclusive education in the contemporary era requires a holistic and context-sensitive
approach that acknowledges the interplay between global frameworks and local realities. It calls
for collaborative engagement among policymakers, educators, communities, and other
stakeholders to create education systems that are genuinely inclusive and responsive to diverse
learner needs. The findings of this study reinforce the importance of moving beyond symbolic
inclusion towards substantive change, ensuring that all learners are not only present in
educational settings but are also actively engaged and able to achieve their full potential within
equitable and supportive learning environments.
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