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Abstract 

 Education is fundamentally intended to prepare individuals for life by equipping them with 

the physical, intellectual, emotional and moral capacities necessary to confront life’s challenges 

with confidence, informed judgment, resilience and an expanded worldview. Beyond the mere 

transmission of knowledge, the central purpose of education lies in enabling individuals to lead 

meaningful, productive and socially responsible lives. However, one of the most pressing concerns 

confronting contemporary education systems is the persistent disparity in educational quality, 

which often mirrors broader socio-economic inequalities and restricts equitable access to learning 

opportunities. In this context, the introduction of the National Education Policy 2020 (NEP 2020) 

has marked a significant turning point in India’s educational landscape. The policy envisions a 

learner-centric, flexible, multidisciplinary and technology-enabled pedagogical framework that 

consciously moves away from rote memorization toward critical thinking, creativity, problem-

solving and lifelong learning (Gandhi, 2023, pp. 3–5). This study undertakes a critical analysis of 

emerging pedagogical trends in the post-NEP era, examining how structural reforms such as the 

5+3+3+4 curricular model, the integration of inquiry-based and experiential learning approaches 

and the expanding use of digital technologies are reshaping student engagement, teaching practices 

and institutional structures. Furthermore, the study explores the alignment of NEP’s pedagogical 

vision with teacher professional development, inclusive and multilingual pedagogy, competency-

based assessment reforms and holistic evaluation systems, while also identifying the persistent 

challenges involved in translating policy objectives into effective classroom practices (Bhoi & 

Patra, 2023, pp. 10–12). Through a qualitative synthesis of existing literature, policy documents 

and empirical studies, the research identifies key enablers and constraints influencing the 

transformation of learning environments in India. These include systemic and infrastructural 

limitations, uneven digital readiness, institutional capacity and varying levels of teacher 

preparedness. The findings suggest that while NEP 2020 provides a bold and progressive roadmap 

for pedagogical innovation, its successful implementation depends upon sustained capacity 

building, contextual responsiveness, continuous institutional support and rigorous monitoring 

mechanisms. The study concludes by offering strategic recommendations for policymakers, 
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educators and institutional stakeholders to facilitate a more equitable, context-sensitive and 

sustainable transformation of pedagogy in Indian schools and higher education institutions. 

Keywords: NEP 2020; Teacher Education Reforms; Innovative Pedagogical Practices; Learner-

Centred Instruction; Digital Pedagogy; Experiential Learning 

Introduction 

 Every year, India’s education system produces millions of graduates, a significant 

proportion of whom possess qualifications in engineering, information technology and other 

professional fields. While the expansion of human capital has contributed substantially to the 

country’s economic growth and global competitiveness, the education system continues to grapple 

with persistent structural and pedagogical challenges. Although India’s large population is often 

viewed as a demographic advantage, the true realization of this potential depends on the quality, 

relevance and equity of educational outcomes. In this context, the National Education Policy 2020 

(NEP 2020) marks a decisive turning point in India’s educational trajectory by introducing a 

paradigm shift in the conceptualization of teaching, learning, curriculum design and assessment 

practices. The policy advances a transformative vision that emphasizes holistic development, 

curricular flexibility, transdisciplinary learning and digital readiness, thereby challenging 

conventional models characterized by rigid grade structures, compartmentalized subject streams, 

teacher-centred instruction and high-stakes examination systems (Kumar, 2022, pp. 14–17). 

Within this evolving framework, pedagogy the art and science of teaching and learning must be 

re-envisioned to align with contemporary understandings of how learners acquire knowledge in 

the twenty-first century, the pervasive influence of globalization and digital technologies and the 

rapidly shifting socio-cultural and economic landscape. 

Significantly, NEP 2020 foregrounds learner-centred, inquiry-oriented and activity-based 

pedagogical approaches supported by digital platforms, inclusive educational practices and 

continuous teacher professional development (Mehta & Sharma, 2023, pp. 25–28). The 

introduction of the 5+3+3+4 curricular structure, a strong emphasis on foundational literacy and 

numeracy and the integration of twenty-first-century competencies and vocational skills 

collectively signal the need for substantive changes in both the form and content of pedagogical 

practice. However, the implementation of such reforms remains complex, as it necessitates 

reconfigurations in teacher preparation, professional autonomy, assessment systems, resource 

allocation and institutional culture. Accordingly, this study argues that emerging pedagogical 

approaches in the post-NEP era require not only alignment with policy mandates but also deep-

rooted structural and cultural transformation within educational institutions. The primary objective 

of the study is to critically examine the origins, scope, implementation and impact of these 

pedagogical trends in order to assess how they are reshaping India’s educational landscape (Joshi, 

2023, pp. 33–36). The analysis underscores the necessity of sustained critical engagement to guide 
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future reforms, as the ambitious vision of NEP 2020 continues to encounter uneven translation into 

classroom practices, teacher professional behaviour and student learning outcomes. 

Background of the Study 

 Education is widely regarded as a fundamental force in the development of human 

resources, as it fosters cognitive, intellectual, social and personal growth among individuals. 

Higher education, in particular, encompasses a broad spectrum of disciplines such as management, 

engineering, medicine, technology, science and allied professional fields, all of which play a 

crucial role in the transmission of knowledge, skills, values and competencies. Beyond 

professional domains, disciplines including mathematics, languages, arts, education, political 

science, history, geography, hotel administration and business studies also contribute significantly 

to the holistic development of learners by strengthening analytical ability, communication skills, 

creativity and social awareness. Education further serves as a critical driver of national productivity 

and economic development. The progress of society, communities and the nation at large is 

intrinsically linked to the quality of its human resources. Individuals equipped with relevant 

knowledge, awareness and skills are better positioned to contribute meaningfully to social and 

economic advancement, making education the primary instrument for human capital formation 

and capacity building. In this sense, education functions not only as a means of individual 

empowerment but also as a foundation for sustainable national development. 

Against this backdrop, the Government of India introduced the National Education Policy 2020 

(NEP 2020) as a comprehensive framework aimed at transforming the entire education system, 

ranging from foundational schooling to higher education and teacher education. The policy seeks 

to address long-standing systemic challenges such as an overreliance on rote learning, rigid 

disciplinary boundaries, inequitable access and quality, inadequate teacher preparation and the 

weak alignment between educational outcomes and employment opportunities. Distinct from 

earlier policy approaches, NEP 2020 places strong emphasis on curricular flexibility, 

transdisciplinary learning, digital integration and inclusive educational practices. Consequently, 

renewed attention has been directed toward the need for pedagogical transformation by 

policymakers, teacher educators, school leaders, curriculum developers, researchers and other 

educational stakeholders. In alignment with NEP 2020’s vision, pedagogical shifts are increasingly 

being advocated from rigid subject streams to flexible learning pathways; from play-based and 

experiential learning in the foundational stages to inquiry-driven and project-based learning at the 

secondary level; and from a teacher-centred instructional model to one in which the teacher 

assumes the role of facilitator and mentor. Despite these policy-driven aspirations, there remains 

a noticeable gap in systematic research and critical analysis concerning how these pedagogical 

trends are being implemented in practice, the factors that enable or constrain their adoption and 

their broader implications. This research is therefore motivated by the need to examine these 



International Journal of Engineering, 

Science and Humanities  
An international peer reviewed, refereed, open access journal  

Impact Factor: 8.3    www.ijesh.com    ISSN: 2250 3552  
  

  

  

Volume 15 Issue 04 (October-December 2025)                                                                              294  

emerging educational trends in depth and to assess their transformative potential within the Indian 

education system. 

Statement of the Research Problem 

 Despite the expansive and progressive policy objectives articulated in the National 

Education Policy 2020 (NEP 2020), a large number of Indian classrooms, teacher-education 

institutions and schools continue to rely on traditional pedagogical models. These models are 

predominantly characterized by rote memorization, rigid subject boundaries, teacher-centred 

instruction and examination-oriented learning, with limited emphasis on inquiry, critical thinking 

and competency-based development. This persistent disjunction between policy vision and 

classroom practice constitutes a significant challenge, as many pedagogical innovations promoted 

under NEP 2020 remain aspirational rather than fully institutionalized across diverse educational 

contexts. Moreover, the transition toward contemporary pedagogical approaches is shaped by a 

complex interplay of institutional, infrastructural, professional and socio-cultural factors. Effective 

implementation requires substantial investment in teacher capacity building, curricular and 

assessment reforms, access to and effective use of digital resources and the alignment of 

administrative and systemic incentives with pedagogical goals. In the absence of rigorous analysis 

of the implementation processes, enabling conditions, constraints and outcomes associated with 

emerging pedagogical trends, efforts to transform learning environments risk becoming 

fragmented, inequitable and unsustainable. Consequently, a critical and systematic examination of 

these dimensions is essential to ensure that pedagogical reforms envisioned under NEP 2020 

translate into meaningful and lasting educational change. 

Literature Review 

Bhoi & Patra (2023), “Early Learning Redefined: Analyzing the Pedagogical Shifts in Pre-

Primary Education under NEP 2020” examines the transformation of early childhood pedagogy 

envisioned in the foundational stage (ages 3–8) of the National Education Policy 2020. The article 

highlights the policy’s emphasis on inquiry-driven, play-based and activity-oriented learning 

approaches, which consciously move away from rote memorization toward holistic cognitive, 

social and emotional development. It further underscores that the effective realization of these 

pedagogical shifts depends on fundamental changes in teacher mindsets, comprehensive 

curriculum redesign and adequate infrastructural preparedness to support developmentally 

appropriate learning environments. 

Gandhi (2023), “National Education Policy 2020: Transforming India’s Educational 

Landscape” by Gandhi provides a comprehensive overview of the major structural reforms 

introduced under NEP 2020, including the implementation of the 5+3+3+4 curricular framework, 

the emphasis on foundational literacy and numeracy and the integration of digital technologies in 

education. The study further emphasizes the policy’s call for a fundamental pedagogical shift from 
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content-centric instruction and information transmission toward competency-based learning that 

prioritizes critical thinking, skills development and learner engagement. 

“Implementing NEP 2020: Progress, Challenges and Success Stories in India” presents 

empirical evidence on the adoption of NEP-aligned curricular frameworks across various Indian 

states. The article highlights that initiatives such as multilingual instruction and digital integration 

through platforms like DIKSHA have yielded positive outcomes. However, it also reveals 

persistent challenges related to infrastructural inadequacies, uneven digital access and gaps in 

teacher preparedness, which continue to constrain the effective and uniform implementation of the 

policy at the school level.  

“New Education Framework: “Five Trends in Education to Watch Out for (2023)” identifies 

and discusses five prominent pedagogical and educational trends emerging within the NEP 

framework. The article highlights the growing adoption of digital teaching strategies, the shift 

toward skill-based and competency-oriented education, increased emphasis on teacher 

professional development, the expansion of activity- and project-based learning approaches and 

greater curricular flexibility through interdisciplinary and choice-based subject offerings. 

Together, these trends provide contextualized insights into evolving educational practices and their 

implications for contemporary teaching–learning environments.  

“Teacher Capacity Building: Progress, Challenges and Pathways under NEP 2020” examines 

the central role of teacher preparation in enabling pedagogical transformation envisioned by the 

National Education Policy 2020. The analysis underscores the policy mandate of a minimum of 

50 hours of continuous professional development (CPD) annually, the increasing reliance on 

technology-enabled modes of teacher training and the phased implementation of regulatory 

reforms such as the Integrated Teacher Education Programme (ITEP). The study argues that 

strengthening teacher capacity remains a foundational requirement for the successful adoption and 

sustainability of innovative pedagogical practices.  

“Thematic Session: Holistic Education through the Integration of Skilling” articulates the 

need for a fundamental pedagogical shift from rigid, subject-centric silos and rote learning 

practices toward a holistic, transdisciplinary, experiential and technology-enabled approach to 

education. The publication emphasizes the integration of skill development within curricular and 

instructional processes as a means to promote deeper learning, real-world relevance and learner 

engagement across educational stages. 

India Today (2024), “Trends in Early Childhood Education to Watch Out for in 2024” 

highlights emerging developments in foundational education, emphasizing a shift toward holistic, 

play-based and real-world–oriented learning approaches. The article identifies these pedagogical 

tendencies in the early years as being closely aligned with the principles and objectives of the 
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National Education Policy 2020, particularly its focus on developmentally appropriate, learner-

centred practices. 

Springer, L. (2021) “Teacher Education in the 21st Century: Singapore’s Evolution and 

Innovation” presents a comparative framework illustrating how teacher education systems can 

drive meaningful pedagogical transformation. Although situated outside the Indian context, the 

book offers valuable insights for examining the alignment of teacher preparation in India with 

evolving pedagogical practices, particularly in relation to innovation, professional capacity 

building and systemic support for teaching–learning reform. 

Objectives of the Study 

The objectives of the study are- 

1. To identify and evaluate new pedagogical tendencies in post-NEP 2020 Indian education. 

2. To examine how institutional procedures, professional development and teacher 

preparation are in line with these pedagogical changes. 

3. To explore the factors that support and hinder the application of multidisciplinary, learner-

centered, technology-enabled education. 

4. To propose suggestions for policymakers, teacher-educators and school administrators to 

further and maintain India's pedagogical transformation 

Research Questions 

1. Since NEP 2020 was implemented, what pedagogical patterns have emerged in Indian 

education? 

2. How do institutional practices, professional development programs and teacher preparation 

programs fit into these pedagogical trends? 

3. What are the main facilitators and obstacles to the adoption of digital, multidisciplinary, 

learner-centered, inquiry-based pedagogy in Indian schools? 

4. What tactical suggestions will help India's learning environments change in a fair and 

sustainable way? 

Research Methodology 

 The present study adopts a qualitative, exploratory research design to examine emerging 

pedagogical trends in the post-NEP context. The primary component of the methodology involves 

semi-structured interviews conducted with key educational stakeholders, including teacher 

educators, school principals, policy practitioners and classroom teachers across multiple Indian 

states. These interviews are designed to capture first-hand insights into how contemporary 

pedagogical approaches are understood, implemented and experienced at the institutional and 

classroom levels. The primary data thus enables a rich, contextualized understanding of the 

processes, perceptions and challenges associated with pedagogical change. 
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The secondary component of the study comprises an in-depth review and analysis of relevant 

policy documents and scholarly sources, including the National Education Policy 2020, the 

National Curriculum Framework, thematic publications of the Ministry of Education, peer-

reviewed journal articles, credible news reports and official statistical data related to pedagogical 

innovation and its implementation in Indian schools. The integration of primary and secondary 

data sources facilitates methodological triangulation, thereby strengthening the analytical depth of 

the study and enabling a comprehensive understanding of evolving pedagogical practices, 

institutional realities and systemic factors shaping educational transformation in India. 

Results and Discussion 

Learner Centered and Inquiry-Based Pedagogy should Replace Rote Learning 

 The shift from traditional pedagogical practices characterized by rote memorization and 

didactic instruction toward learner-centred, inquiry-oriented and activity-driven education 

emerges as a significant outcome of the National Education Policy 2020. The policy explicitly 

advocates experiential, discussion-based and flexible teaching–learning approaches across all 

stages of education. This transformation is reflected in curricular designs that emphasize project-

based learning, collaborative activities, real-world problem-solving, reduced content overload and 

greater learner autonomy within the classroom. 

However, the practical operationalization of these pedagogical shifts presents considerable 

challenges. Teachers accustomed to directive modes of instruction are required to reorient 

themselves toward facilitative roles, while students long conditioned to passive learning must 

adapt to active engagement and self-directed inquiry. Simultaneously, institutional assessment and 

evaluation systems often still dominated by examination-centric frameworks must be realigned to 

support competency-based and formative assessment practices. Evidence from schools indicates 

persistent tensions between traditional and emerging pedagogical models, suggesting that while 

the policy vision of NEP 2020 is well articulated, its translation into comprehensive classroom-

level transformation remains uneven and incomplete. 

Digital Pedagogy and Technology Integration 

 Another significant finding of the study is the expanding role of technology and digital 

tools in contemporary educational practices. Official documentation from the Ministry of 

Education emphasizes that pedagogy under the National Education Policy 2020 must be flexible, 

learner-centred, technology-enabled and immersive. In response, several states have initiated the 

adoption of digital platforms such as DIKSHA, e-content repositories, QR-coded textbooks and 

blended learning models to enhance instructional delivery and learner engagement. 

However, the meaningful integration of technology into pedagogy extends beyond mere access to 

digital tools. Effective transformation depends on teachers’ digital competence, the pedagogically 

sound design of learning tasks, adequate infrastructural support and equitable access to 
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technological resources. In the absence of these conditions, technology risks reinforcing existing 

educational inequalities rather than mitigating them. Schools located in rural or resource-

constrained contexts often continue to face challenges related to unreliable connectivity, limited 

access to devices and insufficient teacher preparedness, thereby constraining the transformative 

potential of digital pedagogy (Ministry of Education, 2025, pp. 2–3). 

Flexible Subject Options and a Multidisciplinary Curriculum 

 A third significant outcome identified in the study is the gradual emergence of flexible 

subject choices and heterogeneous curricular designs. The 5+3+3+4 curricular structure proposed 

under the National Education Policy 2020, along with its emphasis on disciplinary flexibility, seeks 

to dismantle the traditional compartmentalization of science, arts and commerce and to foster 

interdisciplinary and multidisciplinary learning (Gandhi, 2023, p. 10). In response, a growing 

number of schools are experimenting with such models by offering science-oriented electives 

within the arts stream, introducing vocational modules at the middle-school level and 

implementing cross-disciplinary, project-based learning assignments. 

Despite these developments, the pace of change remains constrained by entrenched institutional 

structures, including rigid stream divisions, examination-oriented assessment systems and subject-

specific teacher specialization. Many schools encounter significant challenges in restructuring 

timetables, reassigning teachers, providing effective academic guidance to students and 

redesigning evaluation frameworks to support multidisciplinary pedagogy. As a result, hybrid 

curricular forms have emerged in which traditional subject silos persist beneath revised 

terminologies, indicating partial rather than transformative adoption of curricular flexibility. 

Improved Professional Development and Capacity Building for Teachers 

 Teacher capacity emerges as a central axis of pedagogical transformation in the post-NEP 

context. Existing literature underscores that the National Education Policy 2020 mandates the 

modernization of teacher-education programmes to align with evolving pedagogical paradigms, 

along with a requirement of a minimum of 50 hours of continuous professional development (CPD) 

annually. In response, several states and educational organizations have initiated capacity-building 

programmes aimed at equipping teachers with competencies in formative assessment practices, 

digital pedagogies, inclusive instructional strategies and inquiry-based teaching methodologies. 

Despite these initiatives, significant disparities persist in the pace, quality and reach of teacher 

capacity development across regions. While certain districts report robust professional 

development structures and high levels of teacher participation, others continue to face constraints 

related to limited resources, insufficient time allocation, lack of institutional incentives and deeply 

entrenched traditional teaching practices. In the absence of sustained funding, coherent policy 

frameworks and systemic support for continuous teacher learning, the adoption of innovative 

pedagogical approaches risks remaining superficial or stalling altogether. 
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Multilingual and Inclusive Education 

 Another significant outcome of pedagogical reform under the National Education Policy 

2020 is the growing emphasis on inclusive pedagogy and multilingual education, aligned with the 

policy’s advocacy of mother-tongue–based instruction and diversity-responsive teaching practices. 

Evidence from various state-level initiatives indicates efforts toward the adoption of bilingual and 

multilingual instructional strategies, the integration of local and indigenous knowledge systems 

into curricula, the translation of digital learning resources into regional languages and the 

development of inclusive classroom environments that address the diverse learning needs of 

students. Collectively, these measures contribute to culturally sustaining pedagogy and enhance 

equitable access to education. 

Nevertheless, the effective implementation of inclusive and multilingual education continues to 

face substantial challenges. Limited availability of quality instructional materials in regional 

languages, misalignment between language policy and assessment practices, insufficient teacher 

preparedness for multilingual classrooms and the absence of systematic and phased 

implementation strategies remain persistent constraints. As a result, language policies and 

inclusive pedagogical practices in many schools remain largely aspirational, with uneven adoption 

across regions and socio-economic contexts, thereby limiting their transformative impact. 

Competency-Based Evaluation and Assessment Reform 

 Another important finding of the study concerns assessment reform under the National 

Education Policy 2020. The policy strongly advocates a shift away from rote memorization toward 

competency-based and formative assessment practices, including project-based evaluation, student 

portfolios, continuous assessment, reduced dependence on high-stakes examinations and the 

introduction of two-yearly board examinations aimed at promoting deeper conceptual 

understanding (India Today, 2023, p. 6). In response, a limited number of states and educational 

institutions have begun experimenting with skill-oriented evaluation methods, portfolio-based 

assessment and continuous feedback mechanisms. 

Despite these initiatives, aligning assessment systems with evolving pedagogical practices remains 

a significant challenge. Examinations continue to be perceived by key stakeholders particularly 

parents and students as high-stakes gateways to academic and career progression. Moreover, many 

examination boards and schools persist in using traditional, content-heavy assessment formats, 

while teachers often lack adequate training and confidence in designing and implementing 

alternative assessment strategies. Consequently, assessment reforms under NEP 2020 are being 

implemented unevenly and incrementally, reflecting a gradual and context-dependent transition 

rather than a comprehensive systemic transformation. 

Vocational Education, Skill Integration and Experiential Learning 
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 A notable trend emerging from the analysis is the early integration of vocational education 

and experiential learning within school curricula. The National Education Policy 2020 emphasizes 

the establishment of strong linkages between education and industry, along with the introduction 

of vocational exposure from Grade 6 onwards. In alignment with this vision, several schools have 

initiated the development of maker spaces, skill laboratories, project-based learning modules and 

collaborative partnerships with industry and vocational training centres. These initiatives have 

contributed to enhanced student engagement and strengthened the real-world relevance of learning 

experiences. 

Nevertheless, the comprehensive integration of vocational and experiential learning remains 

constrained in many educational settings. Challenges such as the absence of sustained industry 

partnerships, curricular inflexibility, limited teacher expertise in vocational domains and resource 

constraints continue to impede effective implementation. As the transition toward experiential and 

vocationally oriented education progresses, ensuring scalability, contextual relevance and 

alignment with diverse learner needs remains a critical and ongoing concern. 

Systemic Support, Governance and Institutional Transformation 

 Finally, the findings underscore the critical importance of institutional and systemic 

transformation in enabling pedagogical change. Pedagogical reform is not confined to classroom 

practices alone; rather, it necessitates comprehensive institutional restructuring encompassing 

infrastructure development, governance reforms, policy coherence, monitoring mechanisms and 

accountability frameworks. The National Education Policy 2020 places considerable emphasis on 

digital governance systems, the reorganization of teacher education, strengthened school–

university linkages and enhanced institutional autonomy. 

Evidence suggests that schools and teacher education institutions that have proactively restructured 

governance models, fostered cultures of innovation, leveraged digital monitoring tools such as 

Foundational Literacy and Numeracy (FLN) mission dashboards and actively engaged multiple 

stakeholders are better positioned to implement new pedagogical approaches effectively. In 

contrast, entrenched legacy structures, financial constraints, bureaucratic inertia and uneven 

institutional capacity continue to impede progress in many contexts. In the absence of robust 

systemic support including adequate infrastructure, visionary leadership, legislative and policy 

incentives, effective monitoring systems and sustained stakeholder engagement pedagogical 

reforms risk remaining superficial, fragmented, or unevenly distributed across the education 

system. 

Table: Emerging Pedagogical Trends in the Post-NEP Era 

S. 

No. 
Trends in Pedagogy 

Important 

Features 

Possibilities and 

Effects 

Difficulties and 

Critical 
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1 

Experiential and 

Learner-Centric 

Pedagogy 

 

 

Put an emphasis on 

learning through 

play, exploration 

and activities. 

Increases 

originality, 

curiosity and 

fundamental 

abilities 

Calls for resource 

assistance and 

teacher retraining. 

 

 

2 

Blended and 

Technology-

Integrated Education 

 

Utilizing online 

platforms, AI and 

digital tools 

Encourages 

individualized and 

adaptable learning 

 

Limited teacher tech 

preparedness and 

the digital divide 

3 

Multidisciplinary 

and Education Based 

on Skills 

 

Combining 

academic and 

career pathways 

 

Enhances problem-

solving abilities 

and employability 

Danger of 

inconsistent quality 

and poor execution 

 

4 

Teaching in Multiple 

Languages and 

Culturally Sensitive 

Curriculum 

utilization of 

mother tongue and 

regional context 

Increases 

inclusivity and 

understanding.      

 

Inadequate teacher 

preparation and 

resources.           

   

5 

Reforms to 

Competency-Based 

Assessment 

A focus on 

ongoing and 

formative 

assessment 

Evaluates 21st-

century skills and 

actual learning 

results 

Opposition to 

abandoning rote 

testing.        

         

6 

Professional 

Development and 

Empowerment of 

Teachers 

Reflective 

teaching methods 

and ongoing 

training 

 

Enhances the 

quality and 

creativity of 

instruction 

 

Systemic 

monitoring and 

ongoing incentive 

are required. 

 

Major Findings of the Study 

The major findings of the study are- 

1. While learner-centred and inquiry-based pedagogical approaches are gaining prominence, a 

substantial number of classrooms continue to rely on conventional, didactic teaching practices. 

2. Although digital pedagogy and educational technologies particularly through platforms such 

as DIKSHA have been widely adopted, significant disparities persist in terms of access, 

infrastructure and teacher digital readiness. 
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3. The emergence of flexible subject choices and multidisciplinary curricular designs reflects a 

positive shift; however, their full realization remains constrained by institutional rigidity and 

subject-specific teacher specialization. 

4. Teacher professional development functions as a critical enabler of pedagogical innovation, 

yet many educators report persistent challenges related to limited time, resources, institutional 

incentives and sustained support. 

5. Despite strong policy emphasis on inclusive and multilingual pedagogy, the scope and 

effectiveness of implementation vary considerably across states, institutions and socio-

economic contexts. 

6. Assessment reform aligned with pedagogical transformation is underway; nevertheless, high-

stakes examinations and traditional evaluation formats continue to dominate in many 

educational settings. 

7. While experiential learning initiatives, vocational modules and skill laboratories are being 

introduced from the early grades, issues of scalability, quality assurance and resource equity 

remain unresolved. 

8. Institutional governance structures and systemic support mechanisms play a decisive role in 

determining the extent to which pedagogical innovations are effectively integrated within 

schools and teacher education institutions. 

9. Educational institutions characterized by proactive leadership, innovation-oriented cultures 

and robust digital infrastructure are at the forefront of pedagogical transformation, whereas 

resource-constrained schools often lag behind. 

10. Teachers’ professional identities are gradually evolving from content transmitters to 

facilitators, learning designers and collaborators; however, these expanded roles are not 

consistently recognized or supported within existing institutional frameworks. 

11. Although the vision articulated by NEP 2020 is comprehensive and ambitious, its translation 

into classroom practices, teacher behaviour and student learning outcomes remains uneven and 

incremental. 

12. Sustainable pedagogical transformation requires coherent alignment among pedagogy, 

curriculum, assessment practices, teacher capacity, institutional culture and systemic support 

structures; isolated or fragmented reforms are insufficient to achieve lasting change. 

Conclusion 

 In the post–NEP 2020 era, India’s learning environments are undergoing significant 

transformation, presenting both unprecedented opportunities and complex challenges. The 

emergence of learner-centred and inquiry-based pedagogy, digital integration, multidisciplinary 

curricula, inclusive and multilingual instruction, assessment reform, experiential learning and 

systemic institutional restructuring collectively signal a renewed vision for education in India. 
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Together, these pedagogical trends reflect a decisive shift toward a more holistic, flexible and 

future-oriented education system. However, the realization of this vision demands a transition 

beyond policy articulation to meaningful grassroots implementation. Strengthening teacher 

preparation and continuous professional development, ensuring equitable access to infrastructure 

and digital resources, aligning assessment systems with pedagogical objectives, transforming 

institutional cultures and embedding robust mechanisms for monitoring and accountability are 

essential prerequisites for sustainable reform. 

Equally important is the need for an equity-driven and context-sensitive approach to educational 

transformation. Given India’s vast diversity in linguistic landscapes, socio-economic conditions, 

rural–urban disparities, teacher preparedness and institutional capacity, a uniform, one-size-fits-

all strategy is neither feasible nor desirable. Instead, systemic reform must be complemented by 

localized adaptation, enhanced teacher agency, community engagement and continuous reflective 

practice (Bhoi & Patra, 2023, p. 12). Such an approach can ensure that pedagogical innovation 

moves beyond being an aspirational ideal and becomes an embedded and routine feature of 

classroom practice across diverse educational contexts. In conclusion, while the path toward 

comprehensive pedagogical transformation remains complex and gradual, the National Education 

Policy 2020 offers a generational opportunity to reimagine education in India. By strategically 

harnessing emerging pedagogical trends, investing in teacher capacity building, aligning 

curriculum, assessment and governance structures and ensuring equity of access, India can 

meaningfully transform its educational landscape and prepare learners to thrive in an increasingly 

dynamic and interconnected world (Gandhi, 2023, p. 15). Ultimately, the success of this 

transformation will depend on the sustained and collective commitment of all stakeholders 

teachers, institutions, policymakers and communities to institutionalize and nurture pedagogical 

innovation in pursuit of a future-ready education system. 

References 

1. Bhoi, C. & Patra, B. (2023), “Early Learning Redefined: Analyzing the Pedagogical Shifts 

in Pre-Primary Education in NEP 2020.” Journal of Education Method and Learning 

Strategy. p. 12. 

2. Bhoi, C., & Patra, B. (2023), "Early Learning Redefined: Analyzing the Pedagogical Shifts 

in Pre-Primary Education in NEP 2020"Journal of Education Method and Learning 

Strategy, pp. 10–12. 

3. Gandhi, A. (2023), "National Education Policy 2020: Transforming India’s Educational 

Landscape", Policy Brief, pp. 3–5. 

4. Gandhi, A. (2023), "National Education Policy 2020: Transforming India’s Educational 

Landscape". p. 10. 



International Journal of Engineering, 

Science and Humanities  
An international peer reviewed, refereed, open access journal  

Impact Factor: 8.3    www.ijesh.com    ISSN: 2250 3552  
  

  

  

Volume 15 Issue 04 (October-December 2025)                                                                              304  

5. Gandhi, A. (2023), National Education Policy 2020: Transforming India’s Educational 

Landscape. p. 15. 

6. India Today (2023), “New Education Framework: 5 Trends in Education to Watch Out for 

in 2023.” p. 6. 

7. Joshi, A. (2023), "Emerging Trends in Pedagogical Practice Post-NEP 2020". Journal of 

Educational Change and Innovation, pp. 33–36. 

8. Kumar, R. (2022), "Reimagining Indian Education: Policy, Curriculum and Pedagogy in 

the 21st Century", New Delhi: Sage Publications, pp. 14–17. 

9. Mehta, P., & Sharma, L. (2023), "Transformative Pedagogy in the NEP 2020 Era: 

Strategies and Challenges". Indian Journal of Educational Policy, pp. 25–28. 

10. Ministry of Education (2025), Thematic Session – Holistic Education through Integration 

of Skilling. pp. 2–3. 

 

 

 


