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ABSTRACT

Quality teaching in higher education (HE) is gaining increasing international attention and
pedagogical innovation is seen as an important construct of quality teaching. The drivers for
pedagogical innovation include the need for 21st century skills and understandings, student
demographics and empowerment, technological advances, and a turn to teaching in HE. Defining
innovative pedagogies is a recurring challenge in the literature and a key focus of this article. Using
an investigation into innovative approaches to teaching and learning, prevailing themes of
newness, benefit, and student outcomes are discussed to develop a working definition. What is
missing from the discourses and definitions is specific consideration of the influence of context on
what counts as pedagogical innovation. In light of this, the authors offer an emergent definition of
pedagogical innovation in higher education.
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INTRODUCTION

People frequently confuse pedagogy with teaching methods. This version narrowly defines
pedagogy, failing to address its fundamental essence and epistemological stances in their true
sense. Around the world, teacher training programmes tackle pedagogy concerns at the school
level, yet higher education has seen very little effort in this area. Higher education pays little
attention to pedagogic practices, assuming that content knowledge suffices for teaching. This is
also true in India, where, prior to NEP (National Education Policy) | 2020, there was minimal
recognition of the need for teachers in higher education to receive training in pedagogical practices
appropriate for this level of learning. NEP 2020 says "High-quality pedagogy is then necessary to
successfully impart the curricular material to students; pedagogical practices determine the
learning experiences that are provided to students, thus directly influencing learning outcomes".
Everyone has a way to live life or approach to understand and deal with issues, concerns and
challenges. But we cannot replace their approach to pedagogy. Pedagogy is a very systematic,
comprehensive and thoughtful process which facilitates in addressing and achieving the set aims.
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However, it is to be kept in mind that success of any work may depend on the thoughtful
pedagogical understanding but if objective are not met it does not mean that pedagogy was totally
redundant, because the diversity with which this world exists one pedagogy is always insufficient
to achieve the objectives. When pedagogy is disused with reference to teaching at higher education,
it becomes more diverse and comprehensive because at this level learning is to be facilitated for
learners with diverse context. This diversity is even more than that exists in school as students at
higher education institutions come not only from various schools but also from different states and
even different nations. The context of learner, nature of education, idea of knowledge etc.
constitute the basic frame of reference to be focused at higher education. These aspects also
facilitate understanding pedagogy at higher education.

The term "pedagogy" used in the context of higher education refers to the various approaches and
practices of teaching, as well as the theoretical frameworks and concepts that aid educators in
promoting the learning and growth of their students. An approach to pedagogy that is both dynamic
and flexible is required since the landscape of higher education is always shifting. This is because
the environment is characterized by diverse student populations, technology breakthroughs, and
different learning modalities.

Theoretical Perspectives

One of the most important aspects of the discussion around pedagogy in higher education is the
constructivist hypothesis, which asserts that students actively construct their own knowledge
through their experiences and interactions with others. According to Vygotsky's social
constructivism, this places an emphasis on the role that social interactions and cultural context play
in the learning process, it is suggested that knowledge is co-constructed by both teachers and pupils
(Vygotsky, 1978). The traditional didactic methods are called into question by this theoretical
perspective, which emphasizes the significance of collaborative learning environments and active
engage ment.

Behaviorist theories, on the other hand, such as those offered by Skinner, place an emphasis on
observable behaviors and the utilization of reinforcement in order to create learning environments.
Behaviorist ideas are used to inform assessment techniques and the utilization of feedback in order
to support desirable learning outcomes (Skinner, 1953). At the same time, behaviorist principles
are less prevalent in current higher education.

In higher education, active learning strategies have become increasingly popular, as they engage
students in the learning process through activities and discussions. Research suggests that active
learning improves critical thinking skills, as well as comprehension and retention of material
(Prince, 2004). Deep engagement with content and the cultivation of transferable skills are
facilitated by methodologies such as problem-based learning (PBL), which involve students
resolving intricate, real-world challenges, and collaborative projects (Hmelo-Silver, 2004).
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Technology is instrumental in enabling active learning. Diverse learning styles are facilitated and
educational content is accessible through the incorporation of digital tools, including learning
management systems (LMS), online discussion forums, and multimedia resources (Means et al.,
2014). Furthermore, flipped classroom models, which involve students reviewing lecture material
outside of class and participating in interactive activities during class time, exploit technology to
optimize personalized learning and face-to-face interactions (Bishop & Verleger, 2013).
Addressing the diverse backgrounds, abilities, and needs of students necessitates inclusivity in
higher education pedagogy. Inclusive teaching practices entail the establishment of learning
environments that foster a sense of value and support for all students. Universal Design for
Learning (UDL) principles promote the use of multiple formats for representation, engagement,
and expression, thereby guaranteeing that educational experiences are accessible to all students
(CAST,2011).

Curriculum Innovation and Practices

curricular innovation is approached in the sense of reconceptualizing, modernizing, and optimizing
the university curriculum. This is referring to the organizational, methodological, and content side
of the educational process.

The analysis of the literature on this subject shows that curricular innovation has been and is being
studied in terms of changes in methods, forms, techniques, means, contents, objectives, etc.
Studying curricular innovation by defining and creating the curriculum serves to develop and
implement educational policies. Studies that approach curricular innovation from this perspective
aim to develop effective, sustainable, and developmental strategies such as that of Bovill and
Woolmer (2019) on how conceptualizations of the curriculum in higher education influence
student-staff co-creation or the studies of Franco, Saito, Vaughter and al. (2019), which argue
about the influence of higher education in sustainable development: introducing global goals in
policy, curriculum, and practice.

Other authors, like Fishman and Krajcik (2003), talk about the process of creating sustainable
science curriculum innovations. Voogt, Pieters, and Handelzalts (2016) analyze teacher
collaboration in curriculum design teams: effects, mechanisms, and conditions. UK researchers
Kirk, Newstead, Gann et al. (2018) have studied the benefits offered by the internationalization of
the curriculum, as well as its related practices. This research indicates that the success of curricular
policies depends to a large extent on the understanding of regional specificities, local problems,
and needs.

METHODOLOGY

The theoretical presuppositions and ideas support the field-based nature of the present work. The
main goal of the study was to identify the current situation of university teachers' pedagogical
understanding and what possible suggestions they could make to improve pedagogical practices at
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higher education institutions. We conducted interviews with university teachers at five universities
in north India to achieve this objective. We interviewed a total of 25 teachers, five from each
university. The selection of teachers was random. Discipline was not a parameter for sampling.
This work employs a thematic, unstructured interview approach. We also employ discourse
analysis to cultivate a thorough theoretical comprehension and offer theoretical backing for
formulating potential them es for a potential framework of pedagogy in higher education.” It
summarizes that the nature of the present research is exploratory, developmental, and situated in a
qualitative paradigm.

Teachers' responses and discourse analysis help develop the themes of the potential framework, as
discussed in this work. Important is to note that the present work is the outcome of a research
project sponsored by the Institute of Eminence (IOE), University of Delhi in 2023.

FINDINGS AND DISCUSSION

Exploring the Existing

The first objective of the work was to explore the existing and prevailed understanding of teachers
of higher education regarding pedagogy, which they use and believe in. As mentioned in the
methodology section 25 teachers of higher education from 5 universities were interviewed and
their sharing were analyzed. The outcome revealed that the majority of higher education teachers
receive no training or orientation towards pedagogical knowledge and practices. Teachers asserted
that in higher education, mastering the content to its fullest extent is crucial; learners bear the
responsibility for learning. Teachers also mentioned that "these pedagogies are more relevant for
classroom instruction at the school level and ha ve little bearing on teaching at higher education
institutions.” Teachers often limit their perspective on pedagogy to concepts such as lecture
methods, group work, assignments, tests, etc. The views were very sketchy and not rooted in a
deep understanding of the essentials of pedagogy. Most of the responses emphasized the
importance of adult learners taking responsibility for their own learning and providing them with
appropriate knowledge (content) to stay updated with new innovations in the field. Teachers
highlighted the need for the use of ICT but limited their awareness to the use of power point
presentations or certain online resources. The idea of the uniqueness of the learner, how the learner
makes sense of the knowledge shared in the classroom, how one understands others responses in
the process of learning, the idea of diversity, students as researchers, etc. are not taken up by
teachers as essentials of pedagogy in higher education.

This work also presents a framework for developing a comprehensive understanding of pedagogy
in higher education. These pedagogical imperatives articulate the important aspects and
dimensions that collectively constitute the base line of creating an environment where everyone
has equal rights, opportunity, and access to education.
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A Possible Framework for Pedagogy in Higher Education

The themes discussed below are an effort to help university teachers understand that teaching at
university is not merely delivering content; it has more than this, and the responsibility is on the
shoulders of t he teachers.

T'hat is more than ‘pedagogy here. The themes discussed are neith er limited nor sufficient for
developing a complete pedagogical tramework for higher education; however, they provide a
satisfactory scope to broaden their idea of pedagogy.

Understanding who a learner is?

Understanding the nature of the learner is paramount to crafting effective pedagogy in higher
education.

Each student brings a unique set of experiences, abilities, learning styles, and preferences to the
classroom, which profoundly influences their engagement and receptivity to instruction. By
gaining insights into the diverse characteristics and needs of learners, educators can tailor their
teaching approac hes to accommodate various learning styles and preferences, thereby fostering a
more inclusive and equitable learning environment. Moreover, understanding the nature of learners
enables instructors to design learning experiences that resonate with students' interests,
motivations, and prior knowledge, facilitating deeper learning and retention of information.
Recognizing individual differences in cognitive, emotional, and social development allows
educators to provide appropriate scaffolding and support to help students navigate challenging
concepts and tasks effectively.

Familiarizing with Learning, Thinking Process and Cognition

Understanding learning, thinking processes, and cognition is indispensable for effective pedagogy
in higher education, as it provides educators with insights into how students acquire knowledge,
process information, and engage with course content. By comprehending the intricacies of
learning, instructors can employ evidence-based teaching strategies that align with the principles
of cognitive psychology, fostering optimal learning outcomes. Moreover, a deep understanding of
cognitive processes allows educators to design instruction that promotes active engagement,
critical thinking, and problem-solving skills among students.

By leveraging insights from cognitive psychology, instructors can create learning experiences that
accommodate diverse learning styles and preferences, facilitating deeper comprehension and
retention of material. Additionally, understanding how learners construct knowledge and make
meaning of information enables educators to provide appropriate scaffolding and support, guiding
students through complex concepts and tasks effectively. Furthermore, cognitive insights inform
the development of assessment practices that accurately measure student learning and progress,
allowing educators to adjust instruction as needed to address individual needs and promote
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academic growth. The foundational question here is to understand how learners make sense of the
work or the information shared with them.

Pedagogical Approaches in Higher Education

Pedagogical approaches in higher education encompass a wide range of methods, strategies, and
philosophies employed by educators to facilitate learning and promote student engagement, critical
thinking, and academic success. These approaches are shaped by a variety of factors, including
disciplinary norms,

student characteristics, and evolving educational theories and practices.

One commonly employed pedagogical approach in higher education is the lecture-based approach,
in which instructors deliver content through structured presentations or lectures. While lectures
can be an efficient way to convey information to large groups of students, they are most effective
when supplemented with active learning activities, such as group discussions, peer teaching, or
hands-on exercises, to promote deeper understanding and retention of material. Additionally,
flipped classroom models, in which students review course materials outside of class and engage
in active learning activities during class time, have gained popularity as a way to enhance student
engagement and foster higher-order thinking skills.

Pedagogy at Higher Education and Theory of Understanding Others

Pedagogy in higher education intersects with the theory of understanding

others in various ways, emphasizing the importance of empathy, communication, and
collaboration in the teaching and learning process. At the heart of effective pedagogy lies the
ability of educators to understand the diverse backgrounds, experiences, and perspectives of their
students. This understanding enables instructors to create inclusive learning environments where
all students feel valued, respected, and supported in their academic journey. By incorporating
principles from the theory of understanding others, educators can cultivate meaningful
relationships with their students, fostering trust and rapport that enhance the learning experience.
Moreover, an understanding of others' perspectives allows instructors to tailor their teaching
approaches to meet the unique needs and preferences of individual learners, promoting
engagement and participation in the classroom. Additionally, educators can use the theory of
understanding others to facilitate collaborative learning experiences, where students engage in
dialogue, debate, and reflection to deepen their understanding of course material and develop
critical thinking skills. Overall, integrating the theory of understanding others into pedagogy in
higher education promotes student-centered learning, empathy, and mutual respect, ultimately
contributing to a more enriching and transformative educational experience for all involved. From
the perspective of understanding others we can also consider the points given below at the core of
pedagogical practices:

-Understanding others is an essential practice of human life.
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-Reality to a person is subjective interpretation to extern al world.

-We see / know others subjective experience from our subjective lens.

-Logicality has its own limitation, sometimes phenomenological explanations are more important.
Understanding of ICT for effective Pedagogy in Higher Education

Understanding Information and Communication Technology (ICT) is fundamental for effective
pedagogy in higher education, given the transformative role it plays in modern teaching and
learning practices. In today's digital age, ICT tools and resources offer educators' unprecedented
opportunities to enhance the educational experience, engage students, and facilitate meaningful
learning outcomes. A comprehensive understanding of ICT enables instructors to leverage a wide
range of di gital technologies, such as multimedia presentations, online lear ning platforms, and
collaborative tools, to create dynamic and interactive learning environments. By integrating ICT
into pedagogical practices, educators can cater to diverse learning styles and preferences,
accommodate different abilities, and provide personalized learning experiences tailored to
individual student needs. Moreover, ICT enables instructors to transcend traditional boundaries of
time and space, facilitating remote learning, asynchronous communication, and access to
educational resources from anywhere in the world. Additionally, understanding ICT equips
educators with the skills and knowledge needed to navigate digital literacy issues, promote digital
citizenship, and foster critical thinking skills in students to navigate the vast amount of information
available online. Ultimately, a deep understanding of ICT enhances pedagogical effectiveness,
empowers educators to embrace

Pedagogy for Addressing Diversity and Inclusion in Higher Education

Pedagogy for addressing diversity and inclusion in higher education is crucial for creating
equitable and enriching learning environments that celebrate the richness of human experience and
promote academic success for all students. In today's multicultural and interconnected world,
diversity encompasses a broad spectrum of characteristics, including race, ethnicity, nationality,
socio-economic status, gender identity, sexual orientation, ability, and more. Acknowledging and
embracing this diversity is essential for fostering a sense of belonging and affirmation among
students from marginalized or underrepresented groups, as well as promoting cross-cultural
understanding and empathy among all members of the academic community.

One of the key principles of pedagogy for addressing diversity and inclusion is the recognition of
students as individuals with unique backgrounds, experiences,

and perspectives.Through intentional and reflective teaching practices, educators have the power
to transform higher education into a more equitable and inclusive space where every student has
the opportunity to succeed and fulfill their potential.
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Research as Tool for Pedagogy in Higher Education

In higher education, research as a pedagogical tool is a potent instrument for improving student
learning, stimulating creativity, and cultivating crucial academic and professional abilities. By
including research tas ks in the curriculum, teachers can foster an environment where students
actively engage with content rather than just passively receiving it. Students learn to formulate
questions, plan experiments or research, and analyse data to reach meaningful conclusions, all of
which contribute to the development of critical thinking skills. In addition, research projects
frequently call for cooperation, which helps students build the communication and teamwork skills
necessary for success in both academic and professional contexts.

Research also helps students understand the practical application of theoretical ideas, facilitating
the shift from abstract knowledge to practical application. Research involvement can also ignite a
desire for lifelong learning and exploration, inspiring students to pursue advanced degrees or
careers in research and development. Higher education institutions may foster a culture of curiosity
and resilience by putting a strong emphasis on inquiry-based learning, better equipping students
to navigate and contribute to a world that is changing quickly and becoming more complicated.
Motivating- Self to become an Effective Pedagogy in Higher Education

Motivating oneself to become an effective pedagogue in higher education is essential for educators
who aspire to inspire and empower their students to succeed academically and professionally.
Effective pedagogy involves more than just delivering lectures and grading assignments; it
requires passion, dedication, and a genuine commitment to the intellectual and personal growth of
students. Motivation serves as the driving force behind pedagogical excellence, fueling educators'
enthusiasm for teaching and learning and propelling them to continually strive for improvement
and innovation in their practice.

One key aspect of motivating oneself as a pedagogue is cultivating a deep sense of purpose and
mission in one's work. Educators who are driven by a clear sense of purpose - whether it be a desire
to make a positive impact on students' lives, contribute to the advancement of knowledge in their
field, or address pressing societal challenges through education - are more likely to approach their
teaching with passion, enthusiasm, and dedication.

Critical pedagogy in Higher Education

Critical pedagogy is a transformative approach to education that challenges traditional power
dynamics, promotes social justice, and empowers students to become active agents of change in
their communities and society at large. In higher education, the use of critical pedagogy can foster
deep learning, critical thinking, and civic engagement among students, preparing them to critically
analyze and address complex social issues and inequalities.

At its core, critical pedagogy seeks to disrupt and dismantle systems of oppression and inequality
by encouraging students to question dominant ideologies, challenge societal norms, and explore
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alternative perspectives. Through critical inquiry, dialogue, and reflection, students are encouraged
to examine the root causes of social problems, interrogate power structures, and advocate for social
change.

Knowledge about Setting Learning Outcomes Facilities Pedagogical Practice at Higher
Education

Designing learning outcomes in higher education is a crucial aspect of facilitating effective
pedagogy. Learning outcomes provide a clear and measurable framework for educators to
articulate the knowledge, skills, and competencies that students are expected to gain through their
educational experiences. By carefully designing learning outcomes, educators can align their
pedagogical strategies with specific learning objectives, ensuring that teaching methods,
assessments, and instructional activities are appropriately tailored to support student learning and
achievement.

Innovative and Alternative Assessment Practices Facilitates Pedagogy in Higher Education
Rethinking assessment practices is essential for facilitating effective pedagogy in higher
education.Traditionally, assessments have often been limited to standardized tests and exams that
primarily measure rote memorization and recall. However, by adopting a more holistic and
student- centered approach to assessment, educators can better support deep learning, critical
thinking, and meaningful engagement among students. This involves moving away from
traditional methods of assessment towards more authentic and varied forms of assessment, such as
project-based assignments, portfolios, presentations, and collaborative tasks.

Interdisciplinary Approach and Pedagogy in Higher Education

Higher education uses interdisciplinary approaches as a pedagogical strategy to solve complex
problems and enhance the learning process. These approaches integrate concepts, methodologies,
and views from many disciplines. By encouraging students to make connections between other
academic disciplines, this method dismantles the traditional academic silos and promotes a more
comprehensive grasp of the subject matter.

Through exposure to a variety of perspectives and approaches to problem -solving,
interdisciplinary education fosters creativity and critical thinking, two qualities that are crucial for
addressing complex problems in the connected world of today.

Adapting the Curricular Contents According to the Skills Required in the 21st Century.

All teachers agree that the change that can be discussed in university education is also related to
updating the contents of university programs and changing the paradigm from knowledge to
application.

"The curriculum should be reoriented from knowledge (“knowing™) to practical application and
problem-solving ("knowing how" / "doing" - including the "wanting to do" attitude component).
As a result, the evaluation should be reoriented: from "I know", simply, to "I know" + "l can™ + "I
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want" - Also, the respondents agree with the introduction of new development skills among
graduates, precisely due to globalization and the need for continuous adaptation for their
integration as active citizens into the labor market.

"The world is changing around us from day to day, and new technologies and evolution of the
global economy force us to modernize the education system as well.

Continuous Curriculum Improvement.

According to the data obtained, the respondents believe that the development of the university
curriculum should be carried out continuously, a necessary measure for the quality of the services
offered by the university to its students. It should also be easy for universities to adapt, precisely
because of their total autonomy from the education system (which is known for excessive
bureaucratization, especially when it comes to curriculum development).

"The new economic and social context implies changes and performance in all fields of human
activity. Ensuring the quality of education, in this sense, has consequences on the quality of human
resources, social cohesion, economic competitiveness, and, ultimately, on the quality of life. In
this regard, the quality of the curriculum and the management of the university curriculum are
some of the most important requirements for higher education. Thus, any higher education
institution,

Adaptive Teaching Methods.

From the results obtained, the continuous development of teaching and learning methods seems
intensely discussed and seen as in an acute need for change. All the respondents touched on the
subject of adopting teaching methods, either directly or through the need for continuous
development of the teaching career, through professional development training in this direction.
An important related point is the training of teachers in the context of each discipline/specialty and
not in general (as is currently the case). The teachers complained that both the initial and the
continuous training of the teachers have a general aspect, without a concrete specificity, and
educational practice is deficient. It is also added that the development of these methods should be
in line with research in the field of learning and relevant teaching practices and also considering
the students' perspective (not just the teachers’).

Teaching Both Students and Teachers Reflective Practice.

Most university teachers claim that there is no need for an "essential and radical change" of the
Romanian university curriculum, but "an adjustment/adaptation to socio-cultural development™ is
necessary to critical reflection on ways to improve learning experiences for students (for example,
the fact that the interactive method not only has the effect of making a learning activity more
attractive but can motivate students and help to optimize learning); reporting on the learning
contents from the perspective of competences; stimulating the participation in group activities, in
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educational projects to form participatory behaviors; supporting learning activities during classes
through other activities carried out in non-formal educational contexts.

Teacher Training and the New roles of Teachers.

The interviewed teachers felt overwhelmed by the continuous changes and the adaptations on
which these changes in education should be based. In a country that invests poorly in education
(only 3% of GDP) and especially the fact that initial and continuing training is the individual
responsibility of teachers (including its costs), respondents believe that the number of roles
teachers have is increasing every year.

"Teachers fail to fully meet current requirements and are constantly looking for solutions in this
regard. Unfortunately, teachers in the education system do not fully meet the current requirements.
Teacher training institutions are constantly looking for solutions in this regard. Because
universities must prepare students according to the

CONCLUSION

The analysis of the data obtained from the research allowed us to identify the current situation and
the teachers' perspective regarding curricular innovation, to understand the specifics and problems
that exist in higher education.

Following the research, we found that university teachers have different definitions for curricular
innovation. As a consequence, the plethora of innovation possibilities confuses university teachers
and as a result, they prefer the position of the passive observer. In other words, the subjective and
extremely different understanding of what innovation in education means is a factor that slows
down change.

The university teachers suggested the following directions for curricular innovation: adapting the
university practices to the needs of society and the curricular contents according to the skills
required in the 21st century, improving continuous curriculum, introducing adaptive teaching
methods and modern technologies for adapting students to the labor market, adapting successful
practices from other countries, teaching both students and teachers reflective practice, and
promoting teacher training.

Specific pedagogical practices that address diversity and inclusion make educational outcomes
more equitable by ensuring that all students feel supported and respected. Using research as a
teaching tool fosters critical thinking, creativity, and problem-solving skills, in addition to
improving the academic experience. In order to become a good teacher, one must continually
reflect on oneself, pursue professional development, and work to fulfill the changing needs of their
students. In higher education, critical pedagogy questions established power relations and
empowers learners to use knowledge to challenge and change social institutions.

In order to direct instructional methods and evaluate student development, it is imperative to
comprehend and establish unambiguous learning outcomes. By offering a thorough assessment of
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students' learning and encouraging a dee per connection with the subject matter, creative and
alternative assessment techniques can help pedagogy. In conclusion, implementing an
interdisciplinary approach enhances the learning process by encouraging the incorporation of
various viewpoints and approaches to problem-solving, equipping learners for the intricacies of
the contemporary world. These components work together to provide a strong framework that will
advance pedagogy in higher education while maintaining its transformational, inclusive, and
responsive nature.
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